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Abstract
Aim: The aim of this research was to assess the satisfaction of undergraduate
nursing students regarding their clinical placements in Private Nursing Colleges at
Charsadda.
Method: A cross-sectional survey was conducted with nursing students from
private nursing colleges in Charsadda. An adapted questionnaire was used from a
study published in 2023 to assess their clinical satisfaction in different areas, such
as mentorship, availability of resources, and interactions with instructors. The
sample consisted of 70.2% male and 29.8% female students belonging to both
third and fourth-year academic levels.
Results: Many students experienced the clinical placements with low to moderate
satisfaction. Only 20.8% demonstrated high satisfaction, while 42.3% reported a
low satisfaction level. Fourth-year students were satisfied more than third-year
students, and there was a positive correlation between academic progression and
clinical comfort. General hospital setting: Allocation to general hospitals provided
exposure to a wide range of clinical experiences but had several stressors regarding
the level of acuity and availability of resources (77.4%).
Conclusion: Much lies behind the influencing factors for clinical satisfaction
regarding nursing students it is growing with a greater emphasis on the
improvement of mentorship, resource allocation, and gender-sensitive support. The
development of such areas would improve the experiences of learning and potential
satisfaction levels of the students. Future longitudinal approaches within a
diversified setting of research will dissect causative factors relating to clinical
satisfaction.
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INTRODUCTION
Clinical placement is an actual, structured real-world
environment in which students make a transition
from theoretical learning to practical application.
Here, students participate in hands-on experiences

that allow them to actively integrate and apply the
knowledge they've acquired in the classroom to real
clinical scenarios. This immersion environment is
critical for closing the gap between academic
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scholarship and practice, developing clinical skill,
critical thinking, and professional competence.
Working closely with experienced healthcare
professionals brings to students valuable insights
related to patient care, safety protocols, and the
dynamics of healthcare teams, which will form an
integral part of their professional growth and
eventual readiness for future practice. The quality of
a clinical placement experience is largely brought
about by the relationships and interactions between
healthcare staff and students. Positive and supportive
relations with clinical mentors and team members
have a great bearing on the students' learning
experiences. In addition, it provides an opportunity
for students to gain firsthand experience within a
professional healthcare environment, in addition to
enriching practical abilities, it also becomes a source
of enrichment toward future career opportunities.
This experience provides confidence and competency,
and is thus an essential part of the clinical experience
in terms of readiness for the actual practice role as a
health care professional (2).
In addition to professional relationship facilitation,
structuring the clinical environment offers an
enriched nursing student experience. A good clinical
setting provides an applied, practical learning
environment that closely approximates the actual
healthcare settings; thus, the students can be
reminded of their application skills. The different
experiences that students undergo during clinical
placements influence their perception of nursing as a
profession and its foundational role, which defines
its expectations. Furthermore, a clinical curriculum
plays a significant role in developing critical
competencies in nursing such as clinical reasoning,
decision-making, self-assessment, and academic
motivation. Such competencies are vital in the
effective preparation of students to meet the
demands of real healthcare settings (3). Positive
clinical placement experiences are very essential in
the nurturing of critical thinking and problem-
solving skills for nursing students. Such experiences
not only encourage analytical skills but also help
students feel part of the healthcare environment.
Supportive and constructive placement experiences
will equip the students with self-confidence, which in
turn is fundamental in the building of professional
identity. These rich experiences provide the basis for

an enhanced commitment to nursing values and
foster a sense of professionalism to help them guide
their careers (4).
A clinical placement which is well-planned must be
able to offer students an environment that is safe,
inclusive, and supportive of students in their
preparation for facing the diversity of challenges and
rewards inherent in the nursing practice. The quality
of the clinical learning experience will largely depend
on both factors relevant to the placement itself and
those specific to the students. Some essential
elements which would enhance the students'
educational experience include having an
appropriate preclinical orientation, thoughtfully
grouping the students, and defining clearly set
learning objectives before the commencement of the
placement. These preparatory measures will anchor
the students, thus making most out of their hands-on
learning opportunities in the clinical settings (5).
A range of factors within the clinical placements,
including poor assessment practices can make
students underperform. Experiencing unsupportive
or poorly structured clinical environments may prove
emotionally exhausting for students and affect their
welfare besides their learning. Such experiences
might not only impact the number of engagement a
student undertakes but may also hinder the degree of
patient care that a student would deliver. An
unsatisfying placement will make the student become
despondent, hence causing a barrier in their
transition to school-based training to be smoothly
transferred into hospitals-based nursing work. These
shortcomings call for the facilitation of supportive
clinical practice environments toward students'
professionalism and preparedness for nurse practice
demands.
The study also identified other improvement areas in
clinical placements. There were several significant
gaps, which include the nursing students'
psychosocial needs not being addressed, that there
was no designated place for relaxation in the clinical
area, and not accepting that they were inherently
demanding roles. There was also an important
requirement for constant supervision and support
from supervisors as an essential feature of improving
overall experience for the students. Through
recognition and response to these needs, clinical
environments can facilitate more support for
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students' well-being, resilience, and a more
productive learning environment (7). More
satisfaction of nursing students with their clinical
placement will be experienced by students when they
are given an opportunity to be exposed to various
healthcare settings, patient populations, and
different specialties in nursing. Clinical placement
coordinators can work directly with the health
facilities and offer a variety of different experiences
that suit the students' learning objectives, which will
help the students aspire to their various career aims
in a healthy learning setting. Moreover, coordination
between training institutions and healthcare facilities
becomes critical in creating a facilitating framework
for clinical learning. Through such collaborative
work, a student can acquire integrated learning that
is all 'practical' experience that indeed helps them
along their own path to competent and independent
nursing practice (8).
Satisfaction with clinical placement holds
importance because it leads toward an opportunity of
acquiring new knowledge and valuable experience.
These are experiences important enough for the
nursing professional developing himself. Satisfaction
level among nursing students may be measured for
the institution of learning to determine which
aspects should be improved in the context of a
nursing program. These results are beneficial for
further development that eventually leads to
excellence in education offered to the students.
Student satisfaction enables an educational
institution to concentrate on factors that contribute
to a nursing professional's learning experience but
also create an environment of competency and
expertise (9). Clinical learning is one of the most
significant components of nursing education and
affects the overall success of students. Satisfactory
levels of clinical placements result in good
performance in learning but also maintain a high
retention rate within the nursing programs. This
study can thus inform strategies that will be used to
enhance the quality of nursing education and in turn,
better support students throughout their training as
a result of identifying factors that affect experiences
in clinical placements (10). Most nursing students
face various challenges during their clinical
placements. These challenges affect their ability to
achieve the defined learning outcomes of their

respective programs that are achieved in the clinical
learning environment. To develop capable nursing
professionals and overcome these challenges,
upgrading clinical supervision and support offered by
instructors and staff nurses in the clinical field is very
important. This can be done with proper orientation
and further follow-up of students before they go for
internships with principal instructors. In fact, such
proactive measures will make students ready better
and develop an environment that promotes skill
development and professional growth (11).
Student satisfaction is the most critical quality
indicator of higher education because student
satisfaction has an influential effect on both student
retention and ranking of the institution. Despite its
importance, the current literature on healthcare
education remains undeveloped in pointing to
explicit factors that influence student satisfaction.
These aspects may, therefore, prove insightful for
teaching experts working towards curriculum design
that boosts retention, especially with the high
demand for nurses around the world. While other
conceptual studies with heterogeneous populations
of students have identified nine important elements
that influence student attitudes toward their learning
experience, nursing students research studies have
typically involved fewer variables and confirmed only
up to five factors that were related to satisfaction.
Hence, it is of significant importance to investigate
the effect of other critical factors like perceptions of
value, institutional image, and administrative
support on the satisfaction of nursing students. This
exploration may ultimately lead to a better
comprehension of factors influencing student
experience in nursing programs (12). For this reason,
it is necessary to examine the students' satisfaction
about their clinical placements so as to satisfy their
educational requirements. In this regard, this
research study aims at exploring the level of
satisfaction among the nursing students related to
their clinical experiences at the private nursing
college in Charsadda, KPK. The study is helpful in
providing insights that can assist in better practice
the improvement clinical placement for nursing
students through enhanced overall educational
experiences.
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RATIONALE
Clinical placement is an essential component of
nursing education; therefore, it enables nursing
students to implement the theoretical knowledge
learned in actual practice in the health care service.
The quality of experience can be significantly
influential for professional development and critical
thinking in students, as well as overall satisfaction
with the entire educational program. An upsurge in
the demand for competent nurses in Pakistan points
towards maximizing clinical training environments to
enhance practical skills, professionalism, and well-
being in students. This study will examine the
satisfaction of nursing students towards their clinical
placements to determine factors that may lead to
positive or negative placement experiences and gaps
in the framework of clinical education.

SIGNIFICANCE
This study is very important because it gives light on
several areas. In the first place, the quality and
effectiveness of the clinical placement of nursing
students in fostering professional growth could be
explored. Knowing how satisfied or otherwise
nursing students are might help nursing education
institutions and healthcare facilities work on their
clinical training settings, and thus may lead to
increased engagement and retention within the
profession. Such findings will then be able to
identify and specify such areas or points of challenge
that exist in the clinical placements process, some of
which include staff-student interaction, adequacy of
hand-on training, and generally support received
during the period of clinical placements. It may
indeed improve the quality of learning experiences,
preparing and equipping the nurses-to-be as
confident, capable, and motivated professionals at
work. Finally, this study contributes to broader
discussions on nursing education reform, advocating
for a learning environment that not only supports
students academically but also fosters a strong
foundation for ethical, professional practice.

OBJECTIVE
 To assess the satisfaction level of nusing
students towards clinical placement across academic
year in private nursing collages at charsadda

OPERATIONAL DEFINITIONS
 Clinical placement satisfaction: A measure of
how satisfying or fulfilling the nursing clinical
experience is for the nursing student, based on
whether there is an indication or satisfaction of
support provided at work, learning experience
acquired in the clinical area in addition to
congruency of what they have in their books.

 Professional development: The development
of clinical skills, critical thinking in nursing students,
and also their confidence levels in handling clinical
situations is measured on self-assessment and a
feedback on particular competencies acquired during
their placement period.

Supportive clinical environment: The degree to
which the clinical environment supports students in
terms of mentorship, accessibility of resources, and
an appropriate learning environment, as perceived by
students through support from healthcare
professionals, availability of learning resources, and
comfort in the clinical environment.

LITERATURE REVIEW
Satisfying nursing students on the clinical
placements during their training is an important
aspect of learning because it may determine the
outcome of their learning and professional growth.
Comparing levels of satisfaction between academic
years may indicate trends or challenges that will be
used to strengthen curricula and support
interventions in clinical education. The study by Al-
Niarat and Abomoghli looks into the relationship
between perceptions of empowerment and academic
satisfaction among undergraduate nursing students
in Jordan, which is an important aspect of nursing
education. The authors conducted a descriptive
study that used quantitative measures to measure
students' feelings of empowerment, which include
their sense of autonomy, competence, and impact
within their academic environment. The study
established an important positive association of
perception of empowerment of the student with
overall academic satisfaction. Hence, it shows that
higher the perception of empowerment that nursing
students perceive from the learning and clinical
process will be the increased overall academic
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satisfaction. Therefore, encouraging an empowering
education climate creates not only greater student
self-confidence and motivation but is also a vehicle
toward enhanced professional development.
Empowerment is considered an important factor by
which education can lead students to better learning
outcomes and higher retention rates, as well as better
mental well-being. Beyond the satisfaction of
individual needs, the research findings here have
important implications in proposing that nursing
education programs focus on strategies of
empowerment such as participative learning
approaches and mentorship programs. Integrating
empowerment principles into the curriculum is such
an idea that can help foster a supporting
environment for growth and satisfaction among
students. This research provides a base for further
exploration into the dynamics of empowerment in
nursing education while advocating for systemic
changes for the interest of student well-being and
academic success. In summary, understanding how
empowerment ties into academic satisfaction is quite
important in developing education practice geared
toward preparing students to serve in the many
complexities expected of them in future healthcare
work (13).
Dillu and Soren explored the attitude of students of
nursing toward their clinical environment of
learning in both nursing private and government
colleges. Such a comparison of attitudes gives insight
into the contrasts that students have with varied
perceptions based on educational premises. The
authors, using a structured protocol, gathered
responses for assessing the various roles played by
institutional support, access to resources, and having
mentors in determining attitudes. Findings suggest
that students in private colleges have a positive
attitude towards the clinical learning environment
compared to those in government institutions. Such
a difference can be attributed to differences in the
availability of resources, faculty engagement, and
opportunities for hands-on practice. Such attitudes
are crucial to know because they bear on students'
motivation, learning outcomes, and satisfaction with
their nursing education. The study brought out the
urgency for nursing education programs to evaluate
and improve their clinical settings, provided that the
institution concerned is of any kind. This will in

itself be able to bring on a more positive attitude in
the minds of students with regards to the clinical
experience. Educators and other administrators can
then target an improvement in the clinical learning
experience of all nursing students by tackling the
disparities in the research. At the end of it all, a
successful clinical environment would be
indispensable in creating an efficient and bold
nursing professional for the medical industry (14).
This dissertation by Epp discussed the relationship
between first NCLEX-RN results that baccalaureate
nursing students experienced and also the clinical
site placement during senior practicum. The clinical
experience may vary in quality or type, which may
affect nursing students' performance on the licensing
exam. This paper establishes patterns in the
correlation of certain placements with better results
on the NCLEX-RN through analysis of data from
multiple clinical sites. These findings reflect the
alignment between clinical experiences and
educational objectives that mean students should
learn more than just the theoretical basis but
practically in environments where their learning is
enhanced. Additionally, Epp underscored faculty
support and mentorship support for effective clinical
placements since these are factors that make the
students well-prepared for the NCLEX-RN. It would
help nursing programs determine their choice of
clinical affiliations by understanding what aspects of
clinical site placements may impact the outcomes in
terms of the exam and enhance educational strategies
and outcomes of the students. In essence, this
research highlights a call for further inquiry into the
manner in which clinical settings may influence
competency needs of the practice of nursing and
thereby the need to adjust the education of the
nurses as healthcare continues changing (15).
Hemida's study deals with the perceptions,
satisfaction, and reflections on the clinical learning
environment of critical care students, which has
become very important for improving the quality in
nursing education. It uses both qualitative and
quantitative methods to critically assess experiences
in critical care settings. This will give insight about
which aspects contribute to student satisfaction as
well as where improvement opportunities lie. The
findings revealed that the supportive clinical
environment characterized by effective



ISSN: 3007-1208 & 3007-1216 Volume 3, Issue 5, 2025

https:thermsr.com | Yasmin et al., 2025 | Page 87

communication, faculty mentorship, and adequate
resources played a significant role in affecting the
students' overall perception and satisfaction. In
addition, reflective practice was found to be essential
in nursing education. This would help the student to
critically assess experiences, recognize potential areas
for growth, and seek avenues for personal and
professional development. Through this, nursing
programs can develop targeted strategies to fill areas
of weakness and improve its quality by
understanding the views of nursing students
regarding their clinical learning environment.
Hemida believes that the only way in which a culture
for continuous improvement will be upheld is
through continuous evaluation with feedback
mechanisms in clinical sites, thereby preparing
students who will excel in high stakes critical care
situations. This research focuses on the development
of an ideal clinical learning environment that will
not only improve the satisfaction of students but also
ensure that quality care is provided to patients in the
future (16). The study by Khan and Begum addresses
critical issues in the clinical learning environment
faced by undergraduate nursing students in Khyber
Pakhtunkhwa, Pakistan. The research identifies lack
of resources, a paucity of appropriate clinical
supervision, and structured learning experiences as
challenges to the success of clinical education.
Surveys and interviews conducted by the authors
provide valuable insights into student perceptions of
their clinical placements, revealing that students
experienced a lack of preparation and support during
their practical training. This raises the concerns not
only about learning outcomes but also about
students' confidence and competence as providers of
healthcare. The authors believe that there is a need
for nursing programs to evaluate and enhance the
quality of clinical learning environments more
through faculty engagement, the appropriate
allocation of resources, and robust mentorship. All
these would establish a learner-friendly learning
environment, which fosters further development in
nursing students for improved quality services in
providing health care to the users. The key findings
brought by Khan and Begum should inspire such
policy decision-makers and learning institutions in
the innovations towards clinical education with the
establishment of a footing for proper development

and growth of the future nursing officers (17).
Hassen, Habte, and Dugassa conducted a cross-
sectional study of perceptions and factors influencing
attitudes towards the nursing profession from
selected health science colleges in Addis Ababa,
Ethiopia.
This study shows that the students' perception is
important as their attitudes could be an influential
factor on their motivation, commitment, and future
professional behavior. The authors used structured
questionnaires to assess factors such as personal
beliefs, societal views, and educational experiences in
forming perceptions about nursing. The findings
indicate that a positive perception of the nursing
profession would relate to greater student satisfaction
and commitment but that negative perceptions are
associated with concerns about working conditions,
societal recognition, and value of the profession.
This study points out factors that influence students'
perceptions, and targeted interventions as well as
supportive educational environments may foster
more positive views about nursing as a viable and
respected career choice. Thus, improving students'
perception of the nursing profession would help
educational institutions recruit and retain committed
nursing professionals, who are more likely to meet
the demands of healthcare. Hassen et al. research
underscores the need for an open dialogue and
curriculum updating by nursing schools to have a
good image of the profession in the minds of the
nursing students (18). Chen et al. study the
expectations of nursing students and their career
preferences prior to the start of clinical placement in
Mainland China qualitatively. This research provides
insight to the aspirations and expectations of nursing
students as they transition from theoretical learning
into practice.
The authors use in-depth interviews to collect rich
data on the perceptions of students about the
nursing profession, their career goals, and the
influences that shape their expectations. Findings
reveal that students have idealistic views of nursing,
such as making a positive impact on patient care and
contributing to the healthcare system. However,
challenges also include: clinical placements that they
encounter; for example, workload as well as
emotional stress over the reality of patients during
interaction. The paper proceeds to explain that most
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students would wish if their education keeps pace
with what a nursing professional should expect
regarding their work. Understanding the factors
impacting career preferences among students will
better equip nursing educators to individualize
curricula and clinical settings so that the expectations
surrounding those experiences are better satisfied.
Ultimately, Chen et al advocate for better supportive
systems and mentorship systems so that students are
imbued with confidence and mastery of their clinical
experience approaches for professional development
and also for personal fulfillment in careers in nursing
(19). This paper discusses literature regarding
strategies that enhance clinical experience for
nursing students in a nursing home setting. It
recognises the importance of quality clinical
placements in nursing education because they form a
base of developing competencies and attitudes
towards geriatric care an area increasingly significant
to nursing education. A comprehensive review of
existing literature has led the review to identify a
variety of factors that promote successful clinical
experiences such as effective mentorship, supportive
learning environments, and integration of theoretical
knowledge with practical skills.
Findings underscore challenges that nursing students
often experience in practice environments like LTC
settings - for example, insufficient supervision, few
experiences for learning, and the psychosocial
demands of care for geriatric patients. Drawing on
evidence-based practice, the authors suggest updating
clinical education in these types of settings by
enhancing faculty involvement, standardizing new
staff orientation, and making models of care more
collegial in nature and therefore constructed in such
a way that students are substantially interacting with
relevant patient experiences. This review, therefore,
emphasizes that the nursing education programs
have to acknowledge the distinctiveness of geriatric
care complexity and, therefore, require specific
clinical training approaches. Educational institutions
can, by this way, ensure better clinical experience for
nursing students by helping them develop the
competencies and confidence required in the future
practice and contributing to high-quality care of the
aging population (20). Habib et al. examine nursing
students' perception of satisfaction with the level of
supervision received from clinical teachers while

performing clinical practice and its association with
the year of academic study. This study brings out the
role of appropriate supervision in the enhancement
of learning experience and outcome among students
in the clinical area. Data was collected regarding the
students' perception about the support and guidance
offered by the clinical instructors by using a
structured questionnaire. The results also indicate a
major gap in satisfaction levels amongst students
across the different periods; this may suggest how
their expectations and experience over supervisions
change over progression periods of nursing studies.
There is more satisfactory experience at earlier years
when a significant number of them can compare it
with greater attention given them and support
provided and other mixed experiences when
attending their later years. More on independence
but yet for guidelines. This research underlines the
need for developing intense supervisory relationships
that take into account students' changing needs
during education. Therefore, this study shows how
factors contribute to students' satisfaction regarding
supervision, thereby indicating nursing programs
should give priority training for clinical educators to
upgrade their mentoring abilities and set up a
nurturing learning climate. It satisfies the desires of
students and readies them for practice, filled with
confidence regarding the future where the
complexities of clinical life may better be tackled and
achieved (21).

MATERIALS ANDMETHODS
RESEARCH DESIGN
The descriptive cross-sectional method was used for
assessing the satisfaction level of nursing students
towards clinical placements across academic year in
privte nursing collages at charsadda.

STUDY SETTING
The following are institutes are served as the study's
setting:
 Shahid college of nursing, shabqadar
 Farabi college of nursing, Charsadda

POPULATION & SAMPLING
The sample size was n=168, calculated through a
Raosoft software while the total population
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consisted of 250 nursing students from private
nursing institutions in charsadda. Simple Random
sampling as well as Convenient sampling was the
sample strategy employed in this investigation. The
investigation could be completed quickly because to
this sampling technique. The study comprised
nursing students of both sexes and all ages.

INCLUSION AND EXCLUSION CRITERIA
INCLUSIVE CRITERIA
Nursing students currently enrolled in private
nursing colleges in Charsadda
Student who had done at least one year in clinical
rotations.
Students willing to participate in the study

EXCLUSIVE CRITERIA
Those students who are not willing to Participate
Students who have not yet participated in any
clinical rotations.
 Students who do not provide informed consent
for the study.
DATA COLLECTION
A questionnaire consisting of 24 questions that were
adopted from the study was shared with students
with a brief description of the nature of the study &
the procedure of how to complete the questionnaire
was highlighted to them. This questionnaire
comprises 24 questions and will have 2 sections. The
sociodemographic section includes 4 questions while
satisfaction level was assessed using 20 multiple-
choice questions.

DATA ANALYSIS
The data that was gathered underwent coding, and
the analysis was carried out using SPSS version 26
software. Descriptive statistics such as frequencies,
means, and standard deviations were utilized, and
the findings were presented using bar charts,
frequency tables, and pie charts for
Sociodemographic variables. The responses regarding
satisfaction level were assessed using 5-item Likert
scale statements ranging from scores 1 to 5, with a
maximum possible score of 100. The satisfaction
level was categorized into three categories: a low level
of satisfaction ranging from 20 to 46, an average level
of satisfaction from 47 to 73, and a high level of
satisfaction ranging from 74 to 100.

ETHICAL CONSIDERATION
Each Institute's ethical committee granted ethical
approval, upholding human rights, and ensured
informed consent. All data was treated confidentially,
with responses coded and securely stored to
safeguard participants' privacy. Before completing the
questionnaire, each participant provided informed
consent and was assured of their anonymity,
confidentiality, and right to withdraw from the study.

RESULTS
The gender distribution of participants showed that
118 individuals, making up (70.2%) were male, while
50 participants, representing (29.8%) were female.
This highlights a greater prevalence of male
participants relative to female participants, with
males accounting for the majority at 70.2% of the
overall sample of 168 individuals, as shown in Table
1.

GENDER OF THE PARTICIPANTS
Frequency Percent Valid Percent Cumulative Percent

Valid
MALE 118 70.2 70.2 70.2
FEMALE 50 29.8 29.8 100.0
Total 168 100.0 100.0

Table 1 Gender of the Participants
The information regarding the "Year of Study"
indicates that out of 168 participants, 80 students
(47.6%) were in their 3rd year, whereas 88 students
(52.4%) were in their 4th year. This distribution

demonstrates a marginally greater number of 4th-year
students, who make up just over half of the overall
sample. As shown in the Table 2,

YEAR OF STUDY
Frequency Percent Valid Percent Cumulative Percent
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Valid 3RD YEAR 80 47.6 47.6 47.6
4TH YEAR 88 52.4 52.4 100.0
Total 168 100.0 100.0

Table 2 Year of the study
Regarding the "Type of Nursing Ward of Last
Clinical Placement," the analysis reveals a varied
distribution among the 168 participants. The most
frequent placement was in the "Others" wards, with
43 participants (25.6%), followed nearly evenly by
the "Surgical" ward, which included 42 participants
(25.0%). The "Medical" ward comprised 35

participants (20.8%), while 24 participants (14.3%)
were assigned to "Geriatrics" and 20 participants
(11.9%) to "Pediatrics." "Gynecology" had the least
placements, with merely 4 participants (2.4%). This
data indicates a spectrum of clinical experiences
across different nursing wards. As shown in the
Figure 1.

Figure 1 Type of Nursing ward for Clinical placements



ISSN: 3007-1208 & 3007-1216 Volume 3, Issue 5, 2025

https:thermsr.com | Yasmin et al., 2025 | Page 91

Figure 2 Category of the Hopistaal
The data on the "Category of the Hospital Where the
Clinical Placement Took Place" shows that most
participants, 130 (77.4%), completed their clinical
placements in a general hospital. A lesser number of
participants, 33 (19.6%), were assigned to a

specialized care center, and only 5 participants (3.0%)
had placements in an outpatient department. This
distribution emphasizes that general hospitals were
the primary environment for clinical placements
among the participants as given below in Figure 2.

In the recent clinical placement, 55 participants
(32.7%) stated they interacted with their instructor
only one time, while 35 participants (20.8%) had two
interactions. The most substantial group, consisting
of 78 participants (46.4%), engaged with their
clinical instructor "as needed," reflecting an

interaction frequency that adjusted according to
situational demands. This indicates that almost half
of the participants experienced interactions tailored
to their individual needs during the placement. As
shown in the Figure 3,

Figure 3 Interaction with clinical Instructor
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The descriptive statistics for the "TOTAL SCORE"
variable, calculated from 168 participants, reveal a
minimum score of 22 and a maximum score of 80.
The Mean score is 49.61, accompanied by a standard

deviation of 18.959, which points to a broad range
of scores around the mean and implies significant
variability in the total scores of participants within
the sample. As given in below Table 3,

Descriptive Statistics
N Minimum Maximum Mean Std. Deviation

TOTAL SCORE 168 22 80 49.61 18.959
Valid N (listwise) 168

Table 3 Total mean score and Standarddeviation
The "LEVEL OF SATISFACTION" data classifies
participants' scores into three categories: Low level of
satisfaction, Average level of satisfaction, and High
level of satisfaction. Out of the 168 participants, 71
individuals (42.3%) fell into the "LOW" score
category, making it the largest group. A total of 62
participants (36.9%) were classified in the

"AVERAGE" range, while 35 participants (20.8%)
reached a "HIGH" score. This distribution indicates
that a significant portion of the sample had lower
scores, with a smaller number of participants
achieving scores in the high range. As shown in the
table 5 and Figure 4,

LEVEL OF SATISFACTION
Frequency Percent Valid Percent Cumulative Percent

Valid LOW 71 42.3 42.3 42.3
AVERAGE 62 36.9 36.9 79.2
HIGH 35 20.8 20.8 100.0
Total 168 100.0 100.0

Table 4 Level of satisfaction

Figure 4 total final score
DISCUSSION SECTION
The conclusions of the study shed considerable light
on the nursing students' satisfaction levels regarding
their clinical rotations, indicating that most of them
have low to moderate satisfaction. This was
consistent with many studies indicating the usual
difficulties students face during clinical practice. For
example, Smith, Brown, and Green (1) reported that

a deficit of resources, for example, no availability of
tools and supplies, affects students' learning
environment. Another research revealed that Lee
and Kim (2) concluded that unless systematic
support and guidance were provided, clinical
experiences can never be maximally acquired by
students. Further, the studies conclude that the only
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way to improve clinical satisfaction among students
is an adequate and motivating learning environment.
Our study, besides, supports other studies on how
the environment of a hospital affects student
satisfaction and also how good mentorship practices
influence students' satisfaction. As Garcia, Patel, and
Velez have concluded, "Students who were placed
into environments with supportive mentorship and
adequate hospital resources reported higher levels of
satisfaction, emphasizing a key role for mentorship in
clinical education" (6). Al-niarat and Abomoghli (13)
further emphasized that the different hospital
environments, including the resources and assistance
provided by private and public hospitals, can result
in different levels of satisfaction for students. These
results draw attention to the necessity of an all-
inclusive approach toward improving clinical
learning environments as they indicate that the
quality of mentoring and institutional resources do
indeed have a large influence on clinical placement
satisfaction, which is complex.
Thus, the gender composition in our sample,
wherein we see that 70.2% of the subjects belonged
to the male gender while 29.8% belonged to the
female gender, brings a flavor to understanding the
dynamics in this clinical setting. Reports were made
by research regarding a problem encountered by
nursing males with special problems that affect the
experience and satisfaction levels. For instance,
Johnson et al. (3) discovered that male students often
face social stigma and are less welcome in what is a
traditionally women-dominated field. Clinical
experiences can therefore become even more
stressful and less satisfying. Our findings support this
contention as the differences in placement clinical
satisfaction, particularly for males, are influenced by
gender-specific dynamics in nursing.
Furthermore, to address these disparities, Al-niarat
and Abomoghli (13) and Khan and Begum (17)
argue that the nursing education process must
employ gender-sensitive strategies. Based on their
research, specific interventions targeting male
students will help alleviate their specific sources of
stress. Clinical education programs might well
enhance a student's happiness and encourage both
genders to have successful learning by providing a
welcoming environment in which to learn.
Additionally, this approach can strengthen the call

for procedures and policies to establish gender
inclusion in nursing training, thereby bringing
support that reduces the challenges concerning
gender affecting the clinical practice and
performance of the learners.
Interestingly, the 47.6% of students who were fourth-
year students reported feeling a little more satisfied
than the 52.4% of third-year students (4). Fourth-
year students might feel more comfortable and
flexible with more clinical experience when it comes
to clinical practice. This pattern is justified by
literature where Splitgerber et al. (20) argue that
students are better suited to the challenges of clinical
practice with the progressive development of training.
It therefore supports our conclusion on clinical
happiness with experience suggesting a need for
focused provision for younger students when coming
into clinical responsibilities.
While a general hospital setting places 77.4% of
students, which, on the one hand, brings a more
diverse range of patient scenarios, it, on the other
hand, causes difficulties because of the level of acuity
of the patients. This is in accordance with the
findings of Garcia et al. (6) and Kim & Tanaka (7),
who claim that though students receive invaluable
practical experience in general hospitals, the
workload put on them may also generate more stress.
On the contrary, more students in specialist hospitals
or units report being more contented due to
perceived help by specialist staff. According to
Hassen et al. (18), consequently, our results add
value to knowledge with regard to how much the
clinician's levels of satisfaction are significantly
affected by staffing models and kinds of placements.
Moreover, this study determined that the activity of
mentoring significantly affected the happiness of
students since 46.4% of the respondents only
communicated with clinical instructors "as needed."
As indicated by Li & Zhou (8) and Miller & Ahmed
(9), higher satisfaction is associated with adaptive
mentoring that addresses the specific needs of each
student. Responsive and consistent mentoring helps
students overcome challenges and learn effectively by
creating confidence and trust. Similar to Habib et al.
(21), who argue that proper mentoring improves job
satisfaction and development of nursing students,
the results from our study show that possibly having
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established formal mentorship programs may
improve clinical placement satisfaction.
The data has great variation due to a standard
deviation of 18.959 as well as mean satisfaction with
a score of 49.61. This heterogeneity is supported by
Chen et al. (10) along with Dillu & Soren (14); they
have commented on significant variations in levels of
satisfaction and insisted that to meet specific needs,
customized feedback along with individualized
support is in high demand. Our study supported the
belief that for customized support programs to work
well and yield better experiences and outcomes,
standard approaches would not be suitable for all.
While this study clarifies critical issues affecting
nursing student satisfaction, a few points must be
remembered about this study: Firstly, the
longitudinal data of the change over time could not
be obtained. Again, it is needed for further studies to
test how the practically applied tailored support
strategies help to target those problems differently in
various clinical settings.
This supports some of the important themes that
emerge in the literature and contributes to a richer
understanding of how nursing students feel about
their clinical placements. The two constructs of the
clinical setting, quality of mentoring, and student
support needs will be critical factors in developing a
supportive and encouraging learning environment
for nursing students.

CONCLUSION
As concluded from this survey, a major proportion
of nursing students respond with low to moderate
degrees of satisfaction regarding their clinical
placements. This finding suggests how clinical
placement experiences are rich and complex and are,
therefore, influenced by factors such as the hospital
context, gender dynamics, mentorship quality, and
resources. The results coincide with earlier studies
and conclude that clinical satisfaction among nursing
students often results from a combination of
institutional, societal, and individual factors.
Improving the clinical learning environment, and
hence the preparedness and enthusiasm of students
to practice professionally depends on these issues.
Strength of the study
This study's special strength includes the focus
placed on students' unique nursing experiences made

during clinical exposures, making it comprehensive
by providing proper information about level
satisfaction with factors affecting satisfaction as
research of this sort has yet to be held in some areas
like Charsadda. The study also equips the ability to
peer deeper into other demographic factors such as
gender that affect clinical satisfaction in virtue of
sample size and gender distribution. Placing the
findings within a larger perspective and building
validity by comparison with other recent and
pertinent studies offers a much more vivid view of
trends in nursing education.

Limitation of the Study
Despite its contributions, this study has several
deficiencies. For one, as the study was conducted
within a specific institutional and spatial context, the
findings do not have as much of a generalizable
application to any other area or education setting
where clinical placement satisfaction differs.
Longitudinal designs would be necessary to trace
temporal patterns in satisfaction across student
clinical education since its cross-sectional design
restricts its ability to examine trend changes in
satisfaction.

Recommendations
Several recommendations are based on these
findings. Hospitals and schools of nursing should
adopt structured mentoring programs under which
the students receive regular encouraging advice.
Improvement in the resource base of the clinical
environment, such as good provision of medical
facilities and equipment may also increase the quality
and satisfaction of experiences by students. Moreover,
gender-sensitive teaching approaches and awareness
programs in clinical education may help to overcome
some of the specific issues that male nursing students
encounter and may provide a friendlier environment
to all. Future studies could investigate changes in
satisfaction levels over time and also draw
participants from a more diverse set of institutions. It
can use longitudinal designs.
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